
Ann Hughes

LTHS Alternative School &Denton County Special 

Education CoOP

(940) 458-0351

ahughes@sangerisd.net



}Know what PBIS is & the evidence that exists supporting itsô 

use

}Be familiar with the specific challenges of implementing PBIS 

in alternative school settings

}Be able to identify the key steps & critical components of 

setting up & using the PBIS model in alternative school 

settings

}Be familiar with specific examples of PBIS implementation & 

outcomes in alternative school settings

}Have a wealth of resources that you can access to support your 

use of PBIS 



} ñThere is no use trying,ò said 
Alice; ñOne canôt believe 

impossible things.ò  ñI dare say 
you havenôt had much practice,ò 
said the Queen.  ñWhen I was 

your age, I always did it for half 
an hour a day.  Why, sometimes 
Iôve believed as many as six 

impossible things before 
breakfast.ò  

(Lewis Carroll)



} School-wide PBIS is A systems approach for establishing the social 
culture and behavioral supports needed for schools to be effective learning 
environments for all students.

} Evidence-based features of School-Wide -PBIS

¶Prevention

¶Define and teach positive social expectations

¶Acknowledge positive behavior

¶Arrange consistent consequences for problem behavior

¶On-going collection and use of data for decision-making

¶Continuum of intensive, individual interventions. 

¶Administrative leadership ïTeam-based implementation (Systems that 
support effective practices)



TIER I

Primary/Universal Prevention (80%)

School and/or classroom wide systems for all students,

staff, & settings

TIER II

Secondary Prevention (15%)

Specialized group interventions for 
students with high-risk behaviors (ñat-

promise studentsò)

Tertiary Prevention (5%)

Specialized, individualized systems for 
students with most intense levels 

of needs



}School-wide program developed locally by 
representative school PBIS team

}3-5 positively stated expectations

}Established procedures to teach, practice, & 
review school-wide expectations 

}Continuum of strategies/encouragementto 
recognize & reinforce those who meet 
expectations

}Continuum of graduated sanctions to 
enforce/correct violators of expectations 



}Class- wide structure & predictability

}Social skills instruction option often used

}Active engagement of students in relevant, 
motivating academic instruction

}Frequent acknowledgement of studentsõ 
efforts academically & behaviorally 4:1 
positive to negative interaction goal

}Consistent application of pre - established 
sanctions when misbehavior occurs



}Individual interventions & supports for most 
involved òstar studentsó

}Data collection is key ðto identify students, 
establish behavioral baselines, & monitor 
progress

}Comprehensive functional behavioral 
assessment usually done at this level

}Interventions are time consuming & take a lot 
of resources (e.g. Wraparound Interagency 
etc) 



} Preventative

} Replace & Teach Behavior

} Data-driven

} Team-Based

} Graduated system of discipline

} Responsive to both positive & 

problem behaviors

} Evidence-Based ïResearch 

supporting itsô effectiveness

} Reactive

} Stop behavior

} Emotionally-driven

} Individually-Based

} Zero tolerance philosophy

} Focus on problem behaviors only

} Limited evidence of efficacy of 

these approaches



}Zero Tolerance = Zero Evidence ( Skiba, 2002)

}OSS & Expulsion pose risk to educational 
opportunity , òschool connectedness,ó of 
students, & academic engagement of 
students

}Issues with disparities in use of OSS & 
expulsion with African - American, Hispanic, 
Native American, & low SES students 

}Studies have found no evidence that zero 
tolerance sanctions work as a deterent



}You can make a throne 

out of bayonets, but you 

canôt sit on it for very 

long



}PBIS has an extensive research base documenting that it:

ƁImproves studentsô state test scores

ƁImproves school climate

ƁReduces office referrals , suspensions, expulsions, teacher attrition & 

turnover school-wide by as much as 80%

ƁReduces number of students being referred for special education 

evaluations by up to 50%

ƁDecreases time teachers & administrators spend on discipline which 

increases time to teach

ƁAddresses the three school-based risk factors ïThree Cs

¶CAPABLE;      CONNECTED;       CONTRIBUTING

(Rosenberg & Jackman, 2003; Scott & Barrett, 2004)



}PBIS implemented in 67 schools since 1999

In the last 4 years

}50-70% decline in Office Disciplinary Referrals 

}40% decrease in OSS days

}Significant decrease in rate of disproportionate 

ODRS & OSS for African-American students

}Double digit improvement in state reading & math 

test scores for grades 3, 5, & 8



} Kennedy MS decreased annual Office referrals by 850 & OSS incidents by 25 in a two-years 

period by implementing PBIS approaches.  This in turn resulted in:

Time Savings to Administrator

850 ODRs X 15 mins. each = 12,750 mins

25 OSS X 45 mins. each = 1,125 mins

Total 13,875 mins. of admin time savings 

= 29 full eight-hour days regained 

Instructional Time Increase for Student

850 ODRs X average 30 out of class mins. = 25,500 mins

25 OSS incidents X average 360 mins(1 day OSS)= 9,000 ins

Total 34, 500 mins. out of class time prevented = 575 hours = 96 school days taken 

back   

(Sprague, 2007) 



} In 2002-2003 Alternative ED School primarily used coercive, 

reactive, sanctions approaches

}PBIS introduced& implemented 2003-2004 school year & 

built on in following years:

}By August 2006 outcomes were as follows:

- Use of restraint decrease from 120 incidents to average 

of 18 incidents annually  (11 in 2009-2010 school year)

- Police calls decrease from 35 to average of 5 annually

- 85% of students in 2009-2010 met state test expectations 

compared to 35% in 2002-2003 



All organizations and systems are

designed intentionally or unwittingly

to achieve precisely the results they

are getting

R. Spencer Darling



Are we about changing studentsô behaviors

& preparing future productive,

contributing citizens?

OR

Are we about controlling students &

Preparing the next generation of prisoners?



}Belief that controlling students, zero tolerance approaches, & 
scare them straight is the only way to go

}View of PBIS as a soft-hearted, liberal approach with no 
consequences for behavior & too much emphasis on rewards

}ñBack in my dayéééé..ò philosophy

}Belief that it is not the schoolôs job to teach behavior

}Practitioners are not provided training, resources, & support 
needed to implement RTI

}ñItôs just the latest bandwagon belief, it too shall passò

}Change is always a slow, difficult , painful process

}Time, commitment, & training resources needed to make PBIS 
work



}Expectations

}Encouragement

}Enforcement



}Staff time (what can we take off their plate?)

}$$$ & resources needed for training, 
planning, incentives etc.

}òBuy in,ó from staff (including correctional 
staff) who are more used to the external 
control model

}Short - term nature of many studentsõ stay in 
alternative setting & frequent entry & exit of 
students



}ñBrothers from different mothers or sisters from different 

misters?ò (Sandomierski, Kincaid, & Algozzine)

}Use of tiered, levels of interventions which match intensity of 

intervention to studentsô levels of need

}Emphasis on use of research-validated interventions

}Use of data driven decision making 

}FOCUS IS ON MODIFYING SYSTEM TO MEET 

STUDENTSô NEEDS, RATHER THAN MODIFYING 

THE STUDENT



} Year 1 Tasks  

Set up & provide training for PBIS Team ïDetermine current behavioral strengths 
& needs

Team works on school-wide expectations, encouragement & enforcement plan 

Training is provided for school staff by PBIS team members

Expectations are taught, practiced & reviewed

School-Wide Program is implemented with data being gathered & PBIS team 
meeting monthly to review action plan & progress

} Year 2 Tasks

PBIS team reviews data to determine how PBIS school-wide is working

School-wide program is modified as needed based on data

Booster PBIS training for staff

Assistance for teachers with class-wide procedures

} Year 3 Tasks

PBIS team reviews data to determine how PBIS school-wide is working & 
modifies action plan as needed

Focus on individualized student supports



TIER I

School-wide expectations for all settings

Structured behavior discussion

Academic restructuring

Data collection & review with student

Behavioral contracting/goal setting with student

Increased positive interactions & relationship building

Use of choices

School based mentoring

Points/level systems

Anger management program

Cognitive behavior al problem solving

Interventions for verbal and/or physical acting -

out

TIER III

FBA

LSCI

Wraparound 23



} Make a commitment ïSet up School PBIS team

} Provide 2 days of training/development activities for this PBIS team 
including:

- PBIS Overview

- Review of current disciplinary data

- Development of school-wide expectations

- Setting up matrix of school-wide 
expectations

- Defining Office Managed Vs. Classroom Managed behaviors

- Developing school-wide Encouragement system

- Developing school-wide Enforcement system

- Developing lesson plans to teach expectations school-wide &  

logistics for having these lessons taught school-wide 



}Consider individuals who have knowledge of & 

experience with effective interventions & who are, 

ñinfluencers,ò on campus.  

}Volunteers not prisoners

}Include ñNo way,ò and/or ñOld way is best,ò folks on 

team

}Team develops RTI training & implementation plan 

& meets monthly to review progress



}What does our behavioral data look like?

}What do we already have in place?

}What are we doing well?  What could we do better?  What 

barriers do we  need to overcome?

}Have we as a staff clearly identified what behaviors constitute 

an office referral & which do not?

}Have we provided all staff with adequate training to address 

disciplinary issues that need to be handled at the classroom 

level?

}PBIS is not a process that individuals can do alone.  It is a, 

ñway of doing business.ò


